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I.  Introduction

The Ark Community Charter School (ACCS) acknowledges that a high quality school relies on five important components: an active, working, Board of Trustees, strong school leadership, a highly qualified teaching staff and support staff, parents as partners in the education process of their children, and support services from community agencies. Setting high standards for what our student population needs to know and be able to do when they complete their education, adopting measures to ascertain that students are reaching those standards, and engagement of the public in the interest and support of all students' progress through public accountability, have provided the terrain of education reform.  The improvement of teaching and learning is the road that will bring all students to their rightful position in the image of a well-educated society. In the spring each school year, the principal will convene members from the five support groups to evaluate the school’s strengths and needs and to help prepare a yearly professional development plan. 
In compliance of Subdivision (dd) of Section 100.2 of the Regulations of the Commissioner of Education, ACCS adopts a Professional Development Plan (PDP) by September 1 of each year. The purpose of the plan is to continue to improve the quality of teaching and learning by ensuring that the ACCS staff participates in substantial professional development to remain current in their profession while meeting the learning needs of the students. 

The following plan was developed by a collaborative process among the teachers and leadership team of the Ark Community Charter School with oversight by the Education Committee of the ACCS Board of Trustees.  
The following individuals assisted in the development of this document:
	Name
	Position/Title

	Steven Axelrod
	Board of Trustees, Chair

	Dr. Kathleen A. Gormley
	Board of Trustees,  Education Committee 

	Dr. Peter McDermott
	Board of Trustees,  Education Committee

	Latasha Bosh
	Board of Trustees,  Parent Representative

	Tara Palmer
	Board of Trustees,  Teacher Representative 

	Mary Theresa Streck
	Principal/Director

	Petra Hahn
	Assistant Director

	Eileen Rea
	Coordinator for Curriculum and Instruction

	Carolyn Smith 
	Curriculum Coordinator for Math

	Jackie Oliveira
	Curriculum Coordinator for English Language Arts

	Nina Baldwin
	Curriculum Coordinator for Science and Social Studies

	Kenia Bustillo
	Counselor

	Hope Seymour
	Kindergarten Teacher

	Valerie Nguyen
	Grade 2

	Kathie LaRosa
	Grade 4

	Kirsten Wojtowicz
	Grade 6

	Linnea Marchitto
	AIS 

	James Seymour
	Assistant Teacher

	Helen Martin
	Specials - Art

	Augustine Kemp
	Specials – Creative Movement


II. Goals and Guiding Principles 

The goal of the Ark Community Charter School’s (ACCS) professional development is to improve student performance through the continuous professional renewal and growth of all certified staff and support staff.  The ACCS Professional Development Plan (PDP) is intended to aid professionals in designing individual goals which are relevant to the school’s accountability plan and contribute to an educational environment where students are expected to meet and exceed the NYS Learning Standards. The ACCS PDP is based on the Effective Professional Development Guiding Principles developed by The Association of Supervision and Curriculum Development (ASCD). 
ACCS Professional Development is: 

Directly focused on helping to achieve student learning goals and supporting student learning needs:  A good question to ask frequently while planning staff development is “How will this improve student learning?" Just as students need to see connections in what they’re learning, teachers in an effective program clearly see the connection of professional development to classroom practice.

A collaborative endeavor - teachers and administrators work together in planning and implementation: Involving teachers in identifying specific needs for professional development and how they might best be met, and in designing professional development activities, enhances teachers’ sense of ownership and professionalism. For example, teacher-leaders can volunteer to facilitate mini-workshops for colleagues on specific instructional strategies they have researched and implemented in their classrooms.
School-based and job-embedded: Professional development takes place in many situations: during teacher planning, in grade-level or department meetings where teachers reflect together on their work and problem solve together; in the classroom, where teachers observe colleagues' lessons to see a strategy in action, and support and coach each other; and in small study or reading groups, or action research activities that teachers choose to participate in.

A long-term commitment: Developing the knowledge and deep understanding of an educational practice, as well as the skill to use it effectively in the classroom, does not occur overnight. Commitment to sustained professional development is demonstrated by administrators who create supportive structures such as teams, devise schedules that provide staff members with development time, and place a priority on funding for professional development activities.

Differentiated: Effective programs acknowledge that teachers, like their students, are at different levels of readiness and have varied interests and preferred ways of learning. To meet these varied needs, professional development is flexible and approached in several ways, such as whole-staff workshops, small study groups, reading groups, action research, mini-workshops, and independent or paired study. While a whole-staff workshop is often used as a starting point to establish a common base of knowledge, it can also be viewed as a way to help each of the teachers to identify specific instructional strategies or areas of interest that they would like to pursue in more depth. Teachers may then elect to engage in independent work or form small groups to pursue their interests. Small groups are flexible as well, in terms of when and how frequently they meet, what ways they decide to pursue their learning, what products they create as a result of their learning, how they share that learning with other members of the staff, and how long different groups exist.

Tied to the school goals: To have significant impact, the professional development plan must be integrated with whatever is driving change in the school — a strategic plan, a school improvement plan, a set of district goals, the performance evaluation system. The ultimate goal of all professional development is to build local capacity and improve student achievement, but it can't live in a vacuum, separate from the other work of the school. The content of professional development programs is based on organizational needs. Research and best practice show that for continuous improvement, schools should focus on the following categories and the connections among them: 

	Instructional Leadership

Instructional Practices

Assessment
	Curriculum Development

Understanding the Learning Process


III. Professional Development Credit

To qualify for professional development credit, the knowledge or skill learned in the activity must be of direct benefit to students, other teaching professionals, and/or the school and be congruent with Professional Improvement Plans.

IV. Professional Development Learning Models
Training Learning Model

Conferences/Workshops
“Training” is defined by attendance at conferences/workshops that re planned and provided b outside organizations.  This model is an effective means to develop awareness, knowledge, and/or skills that may include exploration of theory, demonstration or guided practice. The individual will be expected to share information from the learning experience with colleagues. Participants will request prior approval before attending the conference/workshop. This type of activity occurs primarily during the school day with release time provided, and is paid for by the school.

Guided Learning Model

1. Individual Learning 
Individual learning is a process/project designed by the applicant. This model addresses the individual’s goals, time constraints and schedule. Activities may include reading and implementing research from professional sources. The anticipated impact on student learning is critical to gaining approval.  The individual will be expected to document and share information from the learning experience with colleagues.

2.  Roundtable

Roundtable is a model of learning for groups that identify a goal, problem or issue.  The Roundtable model is an effective means of improving student achievement through such activities as the development and/or revision of the curriculum, the design of assessment programs, involvement in school planning, and/or the identification of strategies to implement “best practice” instruction.  The individual will be expected to document and share information from the learning experience with colleagues.

3.  Action Research

Action Research is a process of improving student performance based on the formal identification of a question/problem. It will include the gathering of data/information to generate possible solutions. This model is especially useful to support a new program or instructional strategy and can be undertaken by a single individual or in groups.  The individual/group will be expected to document and share information from the learning experience with colleagues.

Visitation Learning Model

Visitation
Visitation is a process of learning by observing classroom instruction.  Visitations within or outside the school will be for the purpose of refining or implementing management strategies, instructional programs, practices, assessments or curriculum.  This model is an effective means to improve instruction through analysis and reflection.  Visitation occurs during the school day with release time provided. 

V.  Information and Data Analysis

ACCS uses the following documents and data information to inform our annual choice of professional development:

Accountability Plan and Annual Accountability Report

School Report Card (ELA and Math results on grades 3-6 NYS tests)

Academic Intervention Services (AIS) Plan / Report
School Safety Plan

NYS Consolidated Application (Title I, II, III, IV and V)

Professional Development Plan

Technology Plan

Wellness Plan

Ongoing Formative and Summative Classroom Assessments
Leadership Team and Teacher Conferences, Evaluations and Discussions

Weekly Faculty Meetings
Parent Conferences, Evaluations and Discussions

VI. Strengths/Needs Analysis and Professional Development Priorities
Each spring, the ACCS staff will take part in an assessment process using the information and data listed in Section VI. The school will follow a formal process such as Robert Marzano’s What Works in Schools.  The process will look at three levels of school improvement: schoolwide, teacher and student.  Based on a survey of our strengths and needs, the staff and the leadership team will select the top five choices for professional development for the next school year.  (Attachment A documents the results of our needs analysis with action steps and Attachment B lists the top five professional development choices for the 2007-08 school year.) These were selected from a list of professional development priorities list (Section VIII.) provided by the Association for Supervision and Curriculum development. 

Professional Development Priorities

The education topics listed below have been selected by the ASCD as professional development priorities.  Generally our professional development will include topics from this list: 
Brain and Learning

Brain-based learning involves using approaches to schooling that rely on recent brain research to support and develop improved teaching strategies. Researchers theorize that the human brain is constantly searching for meaning and seeking patterns and connections. Authentic learning situations increase the brain's ability to make connections and retain new information.

Building Academic Vocabulary

Educators know there are student factors outside of school, such as home life and childhood experiences, that have a big influence on student success in school. New research has shown that one factor in particular—academic vocabulary—is one of the strongest indicators of how well students will learn subject area content when they come to school.

Character Education

Character education involves teaching children about basic human values including honesty, kindness, generosity, courage, freedom, equality, and respect. The goal is to raise children to become morally responsible, self-disciplined citizens. Problem solving, decision making, and conflict resolution are important parts of developing moral character. Through role playing and discussions, students can see that their decisions affect other people and things.

Classroom Management

Classroom management is a gestalt, dependent upon several interdependent components: (1) an engaging curriculum; (2) working with anger, projection, and depression; (3) students as responsible citizens; (4) the teacher as a self-knowing model; (5) classroom management skills; (6) working with resistance, conflict, and stress; and (7) robust instruction. If even one of these components is neglected, the whole process is compromised. Compromise results in the need for discipline.

Constructivism

Constructivism is an approach to teaching based on research about how people learn. Many researchers say that each individual constructs knowledge rather than receiving it from others. Although people disagree about how to achieve constructive learning, constructive teaching is based on the belief that students learn best when they gain knowledge through exploration and active learning. Hands-on materials are used instead of textbooks, and students are encouraged to think and explain their reasoning instead of memorizing and reciting facts. Education is centered on themes and concepts and the connections between them, rather than isolated information.

Curriculum Integration

An integration is a philosophy of teaching in which content is drawn from several subject areas to focus on a particular topic or theme. Rather than studying math or social studies in isolation, for example, a class might study a unit called The Sea, using math to calculate pressure at certain depths and social studies to understand why coastal and inland populations have different livelihoods.

Differentiated Instruction 

Differentiated instruction is an approach to teaching essential content in ways that address the varied learning needs of students with the goal of maximizing the possibilities of each learner.

Environmental Education

Teaching about the natural and built environment provides a real-world context for learning by linking the classroom to the students' community. Students are engaged in hands-on, active learning that increases their knowledge and awareness about the environment. Because environmental education encourages inquiry and investigation, students develop critical thinking, problem-solving, and effective decision-making skills. Environmentally literate students become citizens who are able to weigh various sides of an environmental issue and make responsible decisions as individuals and as members of their community. Quality, standards-based environmental education improves everyday life by protecting human health and encouraging stewardship of natural resources.

Inclusion

Inclusion is the practice of educating all or most children in the same classroom, including children with physical, mental, and developmental disabilities. Inclusion classes often require a special assistant to the classroom teacher. The 1975 Education for All Handicapped Children Act (P.L. 94-142) made inclusion a controversial topic by requiring a free and appropriate education with related services for each child in the least restrictive environment possible, and an Individualized Education Program (IEP) for each qualifying child. In 1991, the bill was renamed the Individuals with Disabilities Education Act (IDEA) and the revision broadened the definition of disabilities and added related services.

Mentoring

Mentoring is when a role model, or mentor, offers support to another person. A mentor has knowledge and experience in an area and shares it with the person being mentored. For example, an experienced teacher might mentor a student teacher or beginning teacher.

Multicultural Education

Multicultural education helps students to understand and appreciate cultural differences and similarities and to recognize the accomplishments of diverse ethnic, racial, and socioeconomic groups. Classroom materials portray these diverse groups realistically and from a variety of perspectives.

Multiple Intelligences

Multiple intelligences refers to a theory of intelligence developed in the mid-1980s by Howard Gardner, professor of education at Harvard University. Gardner defines intelligence as "the ability to solve problems or fashion products that are valued in at least one culture." IQ tests, he points out, cannot measure the value of a product or one's ability to produce a product.

Performance Assessment

Performance assessment is a measure of assessment based on authentic tasks such as activities, exercises, or problems that require students to show what they can do. Some performance tasks are designed to have students demonstrate their understanding by applying their knowledge to a particular situation. Performance tasks often have more than one acceptable solution; they may call for a student to create a response to a problem and then explain or defend it. The process involves the use of higher-order thinking skills (e.g., cause and effect analysis, deductive or inductive reasoning, experimentation, and problem solving). 

Problem-Based Learning

Problem-based learning (PBL) is focused, experiential learning (minds-on, hands-on) organized around the investigation and resolution of messy, real-world problems.… PBL curriculum provides authentic experiences that foster active learning, support knowledge construction, and naturally integrate school learning and real life; this curriculum approach also addresses state and national standards and integrates disciplines.
School Culture And Climate

School culture and climate refers to the sum of the values, cultures, safety practices, and organizational structures within a school that cause it to function and react in particular ways. Some schools are said to have a nurturing environment that recognizes children and treats them as individuals; others may have the feel of authoritarian structures where rules are strictly enforced and hierarchical control is strong. Teaching practices, diversity, and the relationships among administrators, teachers, parents, and students contribute to school climate. Although the two terms are somewhat interchangeable, school climate refers mostly to the school's effects on students, while school culture refers more to the way teachers and other staff members work together.

School Safety

School safety implies that school systems dedicate their attention to creating the safest and most secure environment for learning possible in any given situation. Standards for a safe school apply to all factors that contribute to the safety and security of adults and students at the school. 
Standards

Standards are statements of what students should know and be able to do. Different types of standards address various aspects important to learning: 

· Content standards cover what students are to learn in various subject areas, such as mathematics and science. 

· Performance standards specify what levels of learning are expected. 

· Opportunity-to-learn standards state the conditions and resources necessary to give all students an equal chance to meet performance standards.

· World-class standards indicate content and performances that are expected of students in other industrialized countries.

This term is also attached to the movement in the United States to bring U.S. students' academic achievement and knowledge on a par with students' accomplishments in the other industrialized countries.

Understanding by Design

Understanding by Design (UbD) is a framework for designing curriculum units, performance assessments, and instruction that lead your students to deep understanding of the content you teach. Each component of the UbD program builds your understanding of the framework and helps you apply it in your classroom and school.

What Works in Schools

These What Works in Schools resources will help you identify strengths and weaknesses at the school, classroom, and student levels. Once these are identified you will learn how to overcome challenges with research-based action steps that will enhance student achievement.

 VII. School Resources
There are a number of school resources that will be utilized in the development and implementation of the ACCS Professional Development Plan:
Fiscal Resources
ACCS will use entitlement grants such as Title IIA and IID and discretionary grants for training during the 2007 through 2012.
Staff Resources

ACCS commits the following staff to assist in the planning and implementation of professional development: principal, assistant director, curriculum coordinators, counselor, and the professional development planning team.

Other Providers

ACCS contracts with: 

· the Northeast Foundation for Children, Inc., to provide Responsive Classroom training to all new staff

· Questar III for health and safety training

· Capital District BOCES for test training

· Individual Consultants
· Bureau of Education Research (BER) for targeted conferences requested by individuals

· Association for Supervision and Curriculum Development (ASCD) for on-line professional development and monthly professional development literature

VIII. Required Responses

According to Subdivision (dd) of Section 100.2 of the Regulations of the Commissioner of Education, the school’s professional development plan should include a response to each of three items. The items and corresponding responses follow:

1.  Describe how the professional development plan is aligned with NYS learning standards and assessments, student needs and is articulated within and across grade levels.

The ACCS Professional Development Plan is aligned with the NYS learning standards and assessments, student needs and is articulated within and across grade levels in the following manner:

· The Curriculum Coordinators, with the assistance of appropriate staff members, compare the NYS learning standards and assessments in ELA and Math with the school’s curriculums in ELA and Math and corresponding assessments. Curriculum Coordinators provide the teachers with a pacing calendar that includes a skills scope and sequence for ELA, math, science and social studies.  

· The ACCS Board of Trustees, teaching staff and leadership team participates in a yearly comprehensive analysis of student achievement according to the school’s Accountability Plan.  By identifying current levels of achievement and comparing them to desirable levels of achievement, the school is able to identify the gaps between current and desired student achievement levels.  Once the gaps are identified, the school selects instructional resources necessary to close the gaps within the an acceptable time frame. The school’s response to this determination assists the Professional Development Committee in identifying the professional development activities for the next school year. 
· ACCS is a small school of approximately 200 students. Because all grades are contained in one building, communication within and among staff is excellent. The development of the school’s professional development plan is a collaborative process with teachers and administrative staff.  Discussions take place during our weekly faculty meetings, on half days devoted to professional development, in curriculum team meetings, etc. 

· The curriculum coordinators meet bi-weekly with each member of the teaching staff to review student progress and to help the teachers set short term goals for themselves and their students. Curriculum Coordinators provide training time as needed and act as mentors for the teachers.  

· Through annual surveys and regular meetings, the leadership team provides the staff with opportunities to articulate professional development needs.  The administrative staff meets weekly to the school’s strengths and needs and selects appropriate resources to address identified needs.  

2.  Describe how the PDP is continuous, reflecting a multi-year approach to improve student performance.
The ACCS Professional Development Plan represents a continuous process that reflects a multi-year approach to improving student performance. It is:
· sustained, rigorous and cumulative

· takes into consideration the essential elements of successful adult education, particularly for teachers and other instructional staff members

· includes specific goals and objectives that require multi-year activities

· is circular in that there is an annual evaluation followed by necessary adjustments to the PDP

· is directly related to student achievement and adjustments to the plan reflect the changes in student performance

3.  Identify how the data used supports the goals, objectives, strategies and activities in the professional development plan.

The goals, objectives, strategies and activities in the ACCS PDP are supported by the data derived from the annual analysis of:
· Annual Accountability Report
· Student achievement, behavior, and demographics
· School Report Card (ELA and Math results on grades 3-6 NYS tests)

· Academic Intervention Services (AIS) Report
· Ongoing Formative and Summative Classroom Assessments

· Leadership Team and Teacher Conferences, Evaluations and Discussions

· Parent Conferences, Evaluations and Discussions

Attachment A – Results from Needs Assessment – Spring 2007
Instruction

The teachers need:
· more time to assess students knowledge at the beginning of a unit or to set students goals

· more time to provide feedback to the students about their goals during the units

· more time to give students opportunity to reflect back on meeting their goals

Classroom Management

Survey results indicate that this is an area of strength and that comprehensive professional development is not needed at this time.  All staff has been trained in RC.  Any new staff will be required to attend the week-long RC I training in the summer before the school year begins. 

Classroom Curriculum

· The classroom teachers feel that they need to more clearly define which skills and processes need to be mastered versus just experienced (this could correlate with student goals above.) 
· The specials teachers feel they need to provide students with multiple exposures to new content.  They would like to work more closely with the classroom teachers to do this. 

Action Steps

ACCS will continue to provide: 
· On site embedded professional development weekly through curriculum coordinators

· Monthly staff development day devoted to issues selected by teachers and Leadership Team

· Substitutes for teachers who wish to visit classrooms in other schools
ACCS will provide: 
· ASCD membership to all teachers and leadership team.  As part of the membership, each individual will select one 20 hour professional development course that meets his/her needs.  This course will be completed within the school year.
· Opportunities to attend conferences as stated in PDP. 
Attachment B – Top five teacher-selected professional development choices for the 2007-08 school year

Building Academic Vocabulary

Educators know there are student factors outside of school, such as home life and childhood experiences, that have a big influence on student success in school. New research has shown that one factor in particular—academic vocabulary—is one of the strongest indicators of how well students will learn subject area content when they come to school.

Differentiated Instruction 

Differentiated instruction is an approach to teaching essential content in ways that address the varied learning needs of students with the goal of maximizing the possibilities of each learner.

Constructivism

Constructivism is an approach to teaching based on research about how people learn. Many researchers say that each individual constructs knowledge rather than receiving it from others. Although people disagree about how to achieve constructive learning, constructive teaching is based on the belief that students learn best when they gain knowledge through exploration and active learning. Hands-on materials are used instead of textbooks, and students are encouraged to think and explain their reasoning instead of memorizing and reciting facts. Education is centered on themes and concepts and the connections between them, rather than isolated information.

Problem-Based Learning

Problem-based learning (PBL) is focused, experiential learning (minds-on, hands-on) organized around the investigation and resolution of messy, real-world problems.… PBL curriculum provides authentic experiences that foster active learning, support knowledge construction, and naturally integrate school learning and real life; this curriculum approach also addresses state and national standards and integrates disciplines.

Character Education

Character education involves teaching children about basic human values including honesty, kindness, generosity, courage, freedom, equality, and respect. The goal is to raise children to become morally responsible, self-disciplined citizens. Problem solving, decision making, and conflict resolution are important parts of developing moral character. Through role playing and discussions, students can see that their decisions affect other people and things.
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